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The replication guide for the cohstfuction. an ^ 
impl^m an adult, basic education (ABE) program is based on 

t'hre4 f^^erally funded^ Butte, aiDn^ana' demonstration projects: 
Project. Some bo^nd,. Experiment at Butte, and Project, Prepare* The 

specific advice and r^commea'&ations ^o^i: /staff 
"sei|ct-iS5^, ycrJcshops, student recruitment, 'class- organization and 
inst^uti-ion^ inservice t-^rainingf a:^yisqry committees, materials^ 
inst^Aiqti^^ design, recordkeeping, and ^valuatioii. .ponclu^sions 
iva^Ti fvop the de^mo^istration projects include: homebojand' basic 
iniitructi^ is val'uabl^e for educa*tidnally disadvantaged adults unable 
t'd attend classes; incorporating teaching reflective materials" in the 
Hafiani^fl^ vith teaching ordinary ddujt Jbasic ed\ication skills is 
*9rthifi0 for some ABE students; educationally disadvantaged parents 
cafr^^ taught ABE 'skills in their ovn homes, and thes^ parents can be 
i2[ught simciltaneousILy hoir and what to teach their preschool children; 
stud4n'it^ Recruitment a retention must 'be given "fifs^ priority in any 
ABS^rptpgrarm^ ^aphasis in all ABE instruction must be placed on 
cdmmuhici'tiop ar4 computation skills; regular inservice training 
cpnHiicted by qualified instructors should replace protracted 
p^reser^vi<;e training; ,an^*^'>eniplQymGnt of , mature, trained 
.,;parapr6fessionals^ under the" close supervision of certified teachers, 
isVa practical method of ABE instruction. Appeijdix^s provide sample 
-forms, and ^ta,tistical tables on dropouts^ acco»plishmehV/s, and 
demographic^ information. (*Author/FR) . ' 




STATEME?rr 

Butte VocatioHal-Technlcal Center, -S^Iiool District 
^/rl, inJiutte, Montana, was granted the unique opportunity 
'of demonstrating three^^qucntial 309b (.Adult Kducation 
Act) projects from 1970-1973. These* were Project Home- 
bound, The ^xptfriwent at Butte, and Project Prepare'. 

J- These 'pYogra^s provided opportunities in Silver Roy 
County for some Ainderreducatied adults in kitchen classes 
at home and ^roup classes In neighborhood centern to im- 



prove their economic, social, and^~eaucational posiTiijntB"^ 

• /■ 

the coiranunity; In addition, the projects provided noty- 
Knglish speaking adults t;he opportunity to become^ rea-* 



sonably proficient in communicating in Kn*cllsh. The 
total number of adults enrolled^ over the three-year period 
was 818. Acgeneral analysis of ^ this number was: (Ane-sixtli 
were foreign-born, predominantly Asians and Europeans; 
one-third were American Indians and ilexican-Atnericans^ one- 
half were urban whites residingtwithin the Model City ar^a. 

Tills replication guide is a source of information that 
may lie used to advantage In adult basfc education in the 
development of' a sound ins true tional^prograin for adults/ 



IIAURICE DRI^COLL 
VOCATIONAL DIRECTOR 



RliCOMhffiNbATIONS FOR ACTION 

Ftom the 309b denionstiratlon projects. Project Hoinebound, The Expcflineht 
at Hutte, and Project Prepare, special areas of iinmcdlate needs of adults in 
basics education in this community can be identifj.ed. ^ 

In order of priority the recoiranendatlons pertaining to these areas are: 

Establishment of a^readlhg center to teach basic 
skills and remedial reading to adults 



2. Instructional opportunities .to learn fundamental^ 
of math tnyolvihg pract^^ problems 

3. Naturalization' classes* * " c 

• . ^ . - ' ' ' . ^ 

4. Emjphasis on ^Englislif as a ^ecpnd Language in ' 
groqps practicing social conversation and : \ 
writing essentials ^ ! ; - 

5. Provisions for a high school equivalency 

^J_jcomp,ohent_»^ ' _ • 



r 



r>» ^ Parental courses in teaching pre-scUoolers, family 
; problem-solving,, and social 11^^^^^ 



Montana State Department of Public Instruction statisticis for 1973 
reveal that ll,9?3 educationally .dlsadvan^^aged adults reside iti Silver- \ 
Uow County. ^ 

Tliese aduj^s can be abconnodated wljth Itolted .resqurces In the iEacliitles 
of l^utte Vocational-Technical Center, by continuation of individualized In- 
sttuction regularly to complement on-going classes for post-secondary students 
hnd by presentation of group instruction periodically' to 'adults in the com- 
niunlty., I x. 



" . . INTRODUCTION 

The three proposals (Section ^3096 Adult Kducatlon Act^) set forth 

Cr t > s- * 

the development of -lieroohstratlohs in Adult Basic Education In a liome 
.setting; to use volunteer tutors, to combine reflective thinking with the 
teaching of basic skills; amt to, show parents Jiow and what to teach tKeli* 
pre-8chool children.. ^ ^ * • 

Pro.j[;ect'^iloniebound, a demqnstratlon pro^gram In the use of volun- 
:teers a%^a means of ' attacking adult illiteracy/ proved upef at loital In* 
!Butte, Montana, In 1970-71. ' "Tlie Adiilt Basic Educatlop program which 
included conununication and computation sklll^s fanctloned , to bring cdii- 
cnt:i6h Into the homes and nelghboTiibods of Butte adults. 
™^ "Surveys^Fdicated thdt conditions in ^tte— Mo ntana, coin cided wfth 
conditions natlonaily and that less.ttian' f ive percent of the people in 



need of basic education 'actually received it. The greatest obstacle 

to individuals participating in the usual Adult Basic Education class- 

es^was the prpblem of' le.avj.ng home to atten4 class. Many did not come 

because they lacked transportation, could not pay babysitters, or in 

some way were handicapped. For some individuals enroJ.lmerit in a public " 

icho<>l sponsored ABC'' class gave evidence to friends arid neighbors that 

the individual waj^ in need of literacy training. Therefore, the act 

of attending class becamt^ a source of embarrassment. ; 

Project llomebound rested on a simple axion: Jf t;he urban person 

ii\ heod of education could not or would not come to class, tlic educator . 

should *go to him. i'roject Homebound stud^snts were drawn from residents *^ 

•of the Butte urban ^area^ tjie majority of whom reside in the. Model Neight 

borhood Aroa*and are affected by the one major, industry, copper mining. 

^ * ^ ' ^ , - J p. ■ ^. •', *• 

The ^sample was restricted to those who are adults and h^ve less than 



a IUrU;; school education* Tlie adult educational achievement level in * 
the target area Is approximately two years lower than the rest of the, 
Butte urban area* • * - * . i 

The Experiment at Butte' was designed to build upon the knowl^edge 
gained and contrfbutton^ made bv Project. Homebound In resolving^ many 
of the problems of delivering a curriculum to adults seeking basic ed- 
'ucatlcn. Tlie Kxperlment was funded 'fojr l?71--72. 

The purpose of this demonstration project <ras designed to. deter- 
mine the effectiveness; of the Joseph tussM^ education modiel, ficpierlment 
at Berkeley, In an 1 ABE program* Intent was to combine 4n 

i«Mdiii the' teaching of reflective skills with the teaching of ordinary 
ABE skills. Other: alms for tKe project* were also set to more fully ap- 
proximate the Tussman design. These alms cailed for drawing students; 
into si^all educational groups In which teachers, wdrkecl to develop an 
Informal relaxed feeling and to develop critical thinking through/ d is- 
ciissions. The ^econd year project sought to refine further the %elec-: 
tion of educational setting (gtoups and materlalsX most* satisfactory . 
for both students and, teachers and to develop and' ^est new vehicles 
for delivering the ADE curriculum. Teacheris were expected td present 
themselves^ not^s^occupants of positions on educational pedestals lipr 
as .experts or «dvoQ«tea of the traditional model of instruction and 
explanation, but as guides, helpers^, and fellow students. 

Project Prepare was a home-based Adult Basic Education and .pre- 
school program. The putpose of Project, Prepare was td teach educatldft- 
ally disadvantaged parents ABE skills in their own homes and then to, 
show these parents how and what to teach their prerschool childrert. 
Hur primary olijcotlve of this pronram wa» remediation of parental com- 
munlcation and computation deflclences. The secondary objective was. 



^ eventual elimination of the. pre-schoolers' JLearnlng problems. This 

, . ^ % . * . 

:;project was Innovative lii that. It 'not only affected the parent adult 
♦but its influence carried over to the.cK^ild/ _Asj)ai;€M^ their 

pwii educational goals* they became more confident in guiding their chil- 

• - * 

. ^Ifen. Project Prepare was in effect during 1972-^731 

: \ . ■ * 7 ^ 

These three projects have proven to be effective operational veh- 
iclei <lh ABE instruction lit Butte, Montana, and can be replicated in 
other American cities. ^ . . ' ' 



IHJC 
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staff Selection * j * . ^ 

The three 309b project proposals stipulate salaried staff 

as follows: One director, one assistant diriictor, six full-time 

teachers, six full-time aides, a counselor, and a secretary; Ifolun- 

tecrs, when requisite, complete team personnel. ' , J 

Following are the procedures for sclcc Ion of this staff. 

• * 

Project Director , ' 

The ABE Director of programs with the magnitude of Homebound, 

Kxperimcnt at Butte, and Project Prepare hasx many of the same res- 

ponstbllltles as a school superintendent. He must hire a teaching 
• # 

staff; ^he must determine the competence of prospective teachers; he 
must evaluate the adeclu^cy of the Instruction; he must see that fl-' 
nanc^al records are*-malntalned and that the budget balances; he must 
see that adequate records , are developed and kept current; lie must 
sec that provisions are made for supplies and equipment; he must see 
that recruitment and registration of students Is orderly and~ef flclent 
he must provide for the necessary pre-^and In-service training of the 
staff. Additional responsibilities and ^d^le^ Include preparation' 
and submission of periodic reports, provi.8lon for final student eval- 
uations, and compilation of a comprehensive *final ^report*. 

Some ldeal'quali,£lcatlons for a 309-b Director are: lie should 
.have a master* s degree or Its equivalent ^s recognized by the state 
or local school system* The^ Director should meet the requirements '^of 
general adi^lnlstrators and for supervi^sors In the state or region 

s 

concerne( ^» J lc should have a minimum of six hours of specialized 
study In the field of Adult Basic Education* His professional prep- - 
;iratIon should include study in the nroas^of liberal arts, hjiman re- . 
J;itl()n!t« .'inil Hciioo! .KhnlnlHtrntion. , * • * ■ 



The application form required by the local school .district for/ 
administrative, positions Is completed by applicants. Notification of 
position should be placed In the classified ads, on faculty bulletin-; 
boards of schools, and should be given to the news nedia. AppHca^loM 
for the position of Director are received and these applications and 
credentials are reviewed by grant recipients. 

Interviews are held with the most desirable applicants, an'd. from 
thos'e a Director of the project is selected, upon approval of the local 
school board. 

s 



II 
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1.2 Assistant Director 

Both positions of Director and hitt Assistant .require cre- 
dentials and transcripts ^f credits from institutions attended, 
and reference8"from foYmei: eir,ployees. ^ No teaching certification — ^ 
is required. Aj^licants should be' residents of a community and 
well acquainted with its people and needs. * " 

^•^•1 The Assistant Director of 309b projects apsumes the Director's 

duties when the -Director is out-of-town or attending ABE workshops 
or meetings. The Assistaj?ft Director is responsible for compilatioji 
of statistical data relating to s'tudents' hours, progress, transfers, 
and assignments to teams. He records te'am teaching hours, staff 
absences, in-service attendance, mileage re'quests, and distributes 
pay checks, which are prepared by the school clerk. Orders of all 
materials are made by him*, a filing system to organize such materials 
is set up, inventory is taken regularly, and a checkrout and return 

, system i-nplemented. The Director and Assistant Director cooperative^ 

> 

^ ly direct office activities,, hire and supervise staff, and maintain 
the budget. Compilation of statistics and the prep;Aration of graphs 
aqd charts for HEW and state reports are duties of the Assistant! 
He Interviews a cross-section' of ^ students each month from each team 
. performance and student attitude toward the- projects. 

-The qualifications for ,the Assistkot Director are es<;ablished 
'by the local board of. education, being similar to those required 
of an assistant principal. 



^^•^■•l- Procedur^^ox_preparing ap'pTication forms, advertisement of 

1.2-7^- ""^ ^ 

job openings, receipt and review of application by the grantees, 
- interviews and final recommendation of one selection being sent to 
the board of trustees for approval—all arc similar to those tat 



ERIC hiring the Director. ' ' il4 
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1-3 Master Teachers 

K3a. «^ The guidelines utilized In th^" hiring of Master Teachers are 
standardized. Certification by the State- Boar€ of Educatlbn la 

essential, and teacher s-from various academic areaa.^^fe 8-5SghT-to'~ 

meet the wWe range of student needs;,, Previous work experience with 
. adult education is desired, but not mandatory. Great eniphasis^must 
be placed on the general attitude conveyed in applicant interviews 
toward a non-tra<Iitiona.l approach' CO teaching. 

The primary function of the Master tsacher'is one of leadership' 
^ within an assigned team. Oesldes teaching, the, duties involved with 

this role can be broken lowr. into seve-ral categories: Conducting 
in-service training, evaluation of the student's acadenid level, • 
guiding the tutors in their preparation of lessons and the utlllz.- 
tlon of proper materials, control and kaowlrtge within the assK^ned 
team of tl-e schedules, nuirt^nr of .tudents, vh.t classes are heW 
and where. ' 

In the selection of the Master Teachers, the general school dis- 
trict application form is used. 

Advertising for applications for the available positions in 
the daily newspaper is essential. The pollcy^of most school dis- 
tricts requires the listing of all teacher openings in the regular 
superintendent's bulletin. „ 

The advertising should result in numerous applications for the 
six positions, credentials .re required from each applicant coMl.t- 
I Ing of a» up-to-date college transcript, proof of ceAif Nation and 
degree,' and letters of recommendation I 

-Ki^vlcwlng all «f the ^teachers' applications and credentials 
follows* • 

c* 



1.3.2 



1.3.3 



1.3.4 



Selection of the best qualified teacher in each academic field is 
necessary to meet ^he needs of the project. 

The Uniqueness of 309b projects with their Individualized, 
lesson plans and flexible teaching hours mist be explained to the 
teacher applicants during interviews. 

The Master Teachers, are selected by grant recipients, the 
Project Director, *and Assistant Project Director. 
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Teacher Aides 

> 

The teacher aide, as hired by the project, is intended to func- 

'tion as the clerical and instructional assistant to the Master Tear 

cher« Applicants should be high school graduates or**the equivalent. 

« 

A proficient ability in typlnp, is sought. Clerical knowledge Is 
of utmost importance. Supplying one's own transportation is manda- 
tory. Any background experience with the target population Is 
desirable. 

The main duty of the teacher aide Is to assist the Master 
Teaciier. The assistance ranges from the typing' and preparation 
o1^ lesson materials, to the actual "taking-over'* of the classes . 
and becoming tlie Instructor, 

The teacher aiders application Is. designed to Incorporate thp 
education, >/ork experience, and skills pertinent to employment within 
the project. / 

The policy of the school district usually requires the adver- 
tising of aide openings In the superintendent's bulletin and'^ln-^ 
local newspapers. ^ 

Applications are received and reviewed, taking Into considera- 
tion the unique needs of the project. Aides who have previous 
training and ABE experience are given preference. 

The interviewing process Includes an Introduction to project 
objectives. As the program progresses and the aides-begin to take 
over the actual teaching of students, knowledge of lesson prepara- 
tion, adaptability to Individualized situations, and flexible 
working hours become equally Important. 

Selection o'f teacher aides Is completed by the same team which * 

J- 

reviews the Master Teacher applications « 
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US Volunteers 



4' * 



An effective volunteer must possess a rellglous-*llke dedi- 
cation to the s'tudent and to the assignment* In addition these 
qualities arc essential: Be dependable and enthusiastic^ be 
competent or willing to develop competency In teaching areas, 
be sensitive to student*s personal feelings, be harmonious with 
administrators and teachers , be recept^lve to the challenge of 
new Ideas and new situations', and be flexible. 

A lls.t^of. all service organlzation3 can be obtained fx:om 
the local Chamber of Conmerce, A form letter should be composed 
' and mailed to them asking that names of persons Interested In 
1.5.3 volunteering be forwarded ^to the Director. The letters also 

request the opportunity for the Director to schedule speak£ng 



ERIC 



engagements to explain the original proposal and the purpose 
of the project. 

l.'S.A ' Newspaper advertisements request the need for Interested 

persons to volunteer, i this media reaches persons not members of 
organizations. 

1«5l.5 Letters to educational agencies arc desirable to enroll 

volunteers, retired or active, already experienced and trained 
in the teaching profession, although this is not a necessary 
qualification of a volunteer. ^ 

1.5»6 Af tcr^^mpilation of a list of names of volunteers, personal 

contact is made by\one of the Master Teachers* who then aligns 
students, volunteers, and/or aides on one team. ' 
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Counselor 

- The function of a Project Counselor Is to work with students 
In the program and to assist students In getting Into the program 
He xntervlevs students to discover their individual expectations 
and assess how these can best be met* The counselor works with 

s 

the students on-a one-to-one basis or. In a small groiip situation 
to offer assistance ^^n any problem which the student wishes to- 
discuss* 'Such matters can be personal, educational** or voca*- 
tional* ' ' \ 

The Counselor for any adult education program of this type 
must hold at least a*B*S* degree In counseling, and be certified 
by the state or local school board* Previous experience Involv- 
ing the counseling of adults will be an- asset to the program* 
Because most Involvement Iri '3D9b prdgrams Is that between the 
teacher and the students, the counselor must often serve as an 
advisor to the teacher In copnsellng philosophy. As a result, 
the Counselor will necessarily be^ utilized as a referral agent* 

Applications for the position of Counselor are received' 
on the regulation school district applications-^ after the posi- 
tion has been advertised In local newspapers and otAhe sci^ol 
district bulletin boards* The applications received are rc- 
viewed by the Bmm aforementioned screening committee* 
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Workshop . 

After the ^selection of , project staff, a 30-hour workshop 
is Implenentcd* The purpose of this workshop Is to familiarize 
the staff with- problems which they will encounter when teach- 
Ing disadvantaged adults, and to Introduce die use of Instruc- 
tional material which will be available for use during thev 
program* ^ • ■ 

The workshop Is divided Into two areas*; consisting of 

consultant goals 62.2) and staff goals, (2. 3). 

. To conduct a practical workshop, planning and organiza- 

*** " # * 

• *" - 

tlon are of the utmost importance. It is necessary to limit 
the areas which wilt be most fully covered during instruction/ 
Organization" of the workshop is carefully planned and is ex- 
plained in the following steps: . ' , 

■-fhe first step undertaken" is the selection of a training 
site. The workshop site should be educationally functional- and 
accessible to all participants. 

Tlie next is the determination of training dates* The time 
of instruction selected is prior to implementation of classes* 
The most logical time tor the instruction is evening hours. Two 
factors play an important role in the selection of evening hours 
Availability of the selected consultants, availability of volun- 
teers to attend - training sessions* 

To decide upon the areas of . instruction, an analysis of the 
target population is necessary. It is evident that the majority 
of the students will be from the low^r socio-economic group of 



. /he: city, and the areas of Instruction should' bo Reared^^^rd 

^ the education of * the disadvantaged. 

» • 

A list of consultants who will fit Into the specific , areas of 
Instruction Is compiled. University professors, state department' ' 
cf education, personnel, and local resource people are desirable. 
Consultant Goals 

The consultant goals deal specifically with the area of sens.l- 
tlvity tfalnlng In teacher-student; rel^^tldns. \ ' ' 

A primary area of Instructlok^^lls t.he study and' discussion of 
the life style of the disadvantaged. This area Is brrokeh down Into 
subtopics: Culture, environment, family life, common problems, arid 

9 

^ nc'ids of the. target population. ^ . ^' • 

The most Important phase of the workshop Is the session on 
communication, as it emphasizes recruiter orientation, student 
recruitment, *and student retention. - ' t. 

• Topics for discussion include: Recruiter's and tutor's an- 
propriate general appearance; the importance of a diplomatic Initial 

ap'proach; development of personal rapport; genuine acceptance of 

I 

student's opinion; use of familiar language geared to the student's 
Jeyd; correlation of student's needs and desires; planhJLng a pro- 
gram hulie upon student's strengths; and acceptance of the colv^- 
qulal, parochfal, esoteric 'and ethnic values of the particular' 
neighborhood . , 

^ *. Major topics of discussion are the techniques of teaching adults 
This 'phase of the workshop Is divided Into these topics: Understand- 
Ing emotional and family problems of the adult, motivation of the 
adult student, extent of personal involvemelft)? of teacher with stu- 
dent, maintainence. of student interest, adaption of materials to - 





er|c 
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student needs* 

The final phase of the consultant *s goal consfders specific 
'oraanizntion- of a class. This section encompasses: Recruitment, 
determining student needs, selection of materials, creating other 

y 

educational materials, record keeping, and successful involvement 

. or retentioiu * ' 

1 • • • <» 

Staff Goals * , ' , * 

At th§ conclusion of the teacher awareness section of the 
workshop, the staff goals are implemented.^ Th^ objective of Jstaff 
goals- is to familiarize the staff and volunteers'^ with the instruc- 
ti)t)nal materials which will be available for their u^e during the 
duration of the project. Also at these'^sessions, the final teaching 

teams are organized, and team ^teaching assignments made. 

<: 

Instructional materials are chosen by the consultants and 
staff. 

During the ^oifsultant Goals session of the workshop, a close 
observation of teachers and teachers' aides is made. The purpose 
of this is to find aides and teachers who will work well together 
' and form an effective instructional team. Teaching teams are or- 
ganized and assigned to geographic areas of the .city to minimize 
travel time. The responsibility of each team member is outlined 
and practised in developing a hypothetical individualized lesson 
plan. 

^ Uecause of the low economic status of the potential students, 
it is necessary to discuos and examine the referral services avail- 
able to tills class of people. A list of agencies to consider are: 
Family Services, Consumer Services, Health Agency, Banking- and Fi- 
nancial Services, Legal Aid, Vocations, Education* 
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3.0 



3.1 



3.1.1 



3.1.1.1 



3.1.1.2 



Recruitment of Students 

Once the groundwork has been laid and the personnel has been 
chosen for a 309b project tlie vit«l next step. Is the orientation* 
of recruiters (see Workshop 2.2.2) recruitment of students. 

c 

Personal contact methods account for over half of the total 
number of students serviced by these projects during each year* 

Recruitment procedures in the location and enrollment of 
student participants ar/s^ follows: Solicitation of municipal, 
state, and^ federal agencre^""(iuX8. local welfare, state employ- 
mcnt ^nd 0,li,0,) for prosp^tive educationally deficient students. 
The lOOh director should personally contact each agency director 
^ seek his authorization and assistance in ^^aialnij^-Hst-uf — 



potential ABE enrollees. In subsequent program^, 'names can be ob- 
tained from the^ files of students enroxied in previous demonstra- 
tion projects. ' 

Tjie names of persons which appear on the compiled lists are 
then djLvicled into geographical areas throughout the city and as- 
signed to teams of two aides who serye as recruiters* _ - 

Whlnever possible, the aides are assigned the task of con- 



tacting 



to minimize mileage and travel time. Although many of the .names 



students who reside in their own general locality in order 



and nddiresses may be out-dated, the persons who are able to be 
contacted are given a thorough explanation of the program. This 
phase of\ the r;ecruitment process al^^yd results in some immediate 

L. 



enrollment 



^3^1 . 1T3" 
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A friendly approach by the recruiters is most instrumental 
in introducing a pilot program to tjie community. The applications 
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3*l.i:4 obtained in this manner are returned to the 309b office for ^ 

r ^ • 

evaluation and processing. Once again, the resulting list of 
students Is divided geographically among the six teaching, teams*. 



Classes and individual instruction sessions are scheduled by the 
team teacher, 

3»1»2 The aides conduct a door-to-door campaign in which efforts- , 

3.1.2.1 to contact potential students are concentrated in various low- 
cost !iousing developments throughout the city. This door-to- 

3.1.2.2 door campaign utilizes the same type of friendly approach to 



3.1 .2.3 potential stu djejits^--and--s^i-mil:ar-nrracesi;inp tecnnigues as those 
which have been described. 

3.1.3 One of the speediest methods for spreading information 

and increasing the enrollment .is word-of-mouth publicity. A 
substantial number of students are recniited simply because they 

3.1.3.2 contact or are contacted by a member of the project staff or 



someone who is informed abmLt^ the-p reject; -however, students 
already in the program also aid the recruitment process by 
3.1.4 telling their friends and neighbors about it. Telephone calls 

by potential students to the project office also effect an 

3.1, A.l increased enrollment. 

3.2. Mass media methods-'are also employed to aid in introducing 
a project. As supplements to the personal contact methods 



^3.-2*1' ^a^lreail^Tclescribed, advertisements on tlio radio, television, and 

newspapers are also effective in attracting many new students to 
3.2.2 the program. Printed posters are ilisplayed in business places 

as well as at the welfare office, payroll distribution centers. 
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3.2.3 



3.2.4 



grocery stores, and churches. Service and social organizations 
are contacted regularly about potential students, and persons 
whose names are turned up in this manner are contacted by staff 
members. Finally, other depalrtments and agencies also aid In 
increasing the enrollment by referring students to the project 
office. 




V 



34 



d 

o 

•tt C) 

Cut t« 

• > W 
I « 

01 Ml, 

b' 

"ERIC- 




class Organization And Instruction 

After processing the applications, the office assigns 
groups and. Individual students to team teachers who choose the 
tutor. 3 * 

Six teamSy*each comprised of one teacher, one or two aides, and 
one to five volunteers ,§re assigned certain geographical areas • 
Basic students within each boundary are given to one team tutor, 
the GI£D students to another team member, thus avoiding duplies- 
tion of * the Instructor's time In lesson preparation. As enrollment 
Increases, It Is Impossible to maintain these subject matter fields 
strictly to accomplish team teaching, since a student's availabili- 
ty sometimes conflicts with hours the Instructor has already filled. 
Volunteers are utilized when available* 

From Information given during the first interview, the team 
teacher determines types of materials temporarily suitable for 
each student* These are used for the first lesson to. make an 
Informal evaluation of the student's educational level. Real- 
istic goals are set depending on the student's needs and the 
length of tiie Instrtfctional period. (Joals Include learning to 
read and write, to improve conversational English, to improve 
writing and spelling, to use practical math, to study the 
driver's manual, to become a naturalized citizen, and to pass 
the high school equivalency exam* 

Instructor and student mutually agree on a convenient date, 
time, and place for « ronular class. These* are nsunlly weekly 
Iwo-luMit tivHt\\in\H 111 t hn Mtuclinit'N hom^*, rtltlioiiHii vory Iwirtic 
studcnr.Hl)o>',an with one hour classes* More classeii weekly and 
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longer sessions sometimes result* 

Groups of those willing to join are formed, though time 
conflicts, various educational- levels, and clffbarrassment often 
prove problematical* It is easier and more successful to group 
CED students with the same goal than basic ones or.tliose with 
special goals. In GED group centers classes meet two hours 
daily, in the ^fternoon at onie^ center^ and in the evening at i 
"another in the same area. |^"® teacher acts as coordinator, yet 
*aily rotation on a regular"^ schedule allows teachers to instruct 
n their special fields. Individuals, who progress after 
tutorial lielp, are encouraged to join groups, and are sometimes 
accompanied to the. first group lesson by their instructor. 

Class instruction is based on individual needs and pre- > 
sented in conventional as^well as innovative ways. Group 
teachers use lectures, field trips, and laboratory methods. 
Individual lessons are tutorial. 

At the first individual lesson the teacher accompanies th^ 
aide, introduces materials, and 'demonstrates the use of* these by 
teaching the student his first lesson. basic reading lesson 
may begin with review of the alphabet and knowledge of dictionary 
skills* If these ar'* lacking, they should be taught immediately. 
The level of reading ability* is determined by orally reading 
together selections at different levels. The teacher recommends 
materials cor future use. The aide ^ocates the materials and 
prepare^ special jsheets to accofhpany hen lesson plans. The 



in lessc 
a v?^] 



teacher previews and approves these at a uB^ly individual 
planning session witli each aide. Forms for lesson plans which • 



; include the^date. aatevlals used, and Instructor's comment are 
supplied by the office to achieve. Uniformity .and to forward to ' 
ovaluators# » 

^ • 

The aide works directly 'with the volunteer^indoctrlnatlng. 
supplying materials., and preparing lesson- plans, which are glvln ' 
to the volunteer at deast 24 hours prior to the private lesson.. 
Each volunteer hkps one student two hours ^eekly. The aide main- 
tains th.e responsibility and re-schedules the class in case of" 
the volunteer's'abWe and/or if the time conflicts withithe 
aide's previously schedul J lesson. StudenU/sometlmes phoning 
the office, cancel, but project team personnel cooperate to re- 
schedule at a more c6nvenlent time' ratheV-lhan omit the lesson 
entirely. siAce retention is already more difficult with weekly 
lessons -In/compairlsort- to dally ones. Instructor 'slnotebooks ' 
with lesson plans aid substitutes, as well as provide comprehensive 
review for supervisory visits. , ? ^ 

^ The team teacher ts available two hours each" morning in the . 
office for resource consultation in special field. Super- 
vlsoryliuties are met in the afternoons 'or evenings when 'the ' 
teacher does not have individual or group lessons of her own. 
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5.0 



5.1 



5.1. 1 



3.1.2 



5.1.3 



In-Service Training 

• The six master teachers and consultants conduct one-=hour 
daily morning in-service training for the aides, volunteers, 
and- other teachers not adept in a particular subject. The 
primary purpose of this training is to teach methods and tech- 
niques essential for ABE instruction. The in-uervice training " 
is also utilized for these reasons: To reinforce and t6 review 
the subjects taught project students, especially in new approaches 
and modern methods which the instructors have not had during 
their own elementary and secondary education; to familiarize the 
instructors with the workbooks and printed materials provided 
by the administration; to use^thgne productively in teaching their 
students; to- "brain-storm" to create materials not already avail- 
able; and to learn of original approaches already successfully pre- 
pared and tried by a co-worker. 

These were some innovations produced for use in 309b projects: 

A "torah" type paper roller Is used in lieu of a large 
blackboard. It is prepared previous to the lesson and 
conserves teacher time in preparing the same -.lesson 
for similar needs, either individual or group. Its 
portability and compactness are an asset for kitchen 
classes. 

Index cards with examples of words illustrating phonics 
generalizations are dealt as a group game, then passed 
at regular timed intervals to another participant to 
verbalize additional ejcampies. This sharpens pt^onun- 
ciation skills. 

To emphasize that learning can be fun, group "games" are . 
played to teach spelling. These include a dictionary re- 
lay to find definitions and correct spelling from a' pre- 
pared list of words; a f ish-bowL^elling lesson ir. which 
the participants donate words to a receptacle from which 
others draw a word, hand it to the teacher unseen, then 
spell; group solutions to the same cross-word puzzle * 
within a time limit; taking a root word and "pulling 
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oyt** as many in the ^'family" as possible by adding pre- 
fixes and suffixes; choosing a five-letter word with 
two vowels, such as '*bread" and forming new words be- 
ginning with each letter to fit special categories: 
"birds'' as "bat", "robin", "eagle", "albatross", and 
"dove"; adding one suffix to as many words as .possible 
in an allotted time; and choosing a noun to see how 
many appropriate adjectives the players can recall in 
a given period. ^ 

A number of graphs and charts are assembled in notebook 
form to teach arithKletlc and reading skills. This 
"visual" method is effective for basic readers as well 
as GED students. 

Magazine pictures illustrating high-usage words are as- 
sembled to begin conversing with non-English speaking 
students, or to teach illiterates to read and write. 

Supplementary sheets of many kinds are prepared- to re- 
view and reinforce topics slightly covered in commer- 
cial workbooks. These^ fulfill individual needs. Some 
Include a science vocabulary glossary, English gtammar, 
vocabulary, the most-often misspelled words, adult basic 
word lists, sight words, and progressively arranged 
mathematical work sheets. 

These are some ideas used to teach the practical skill of 

reading the newspaper: 

A cartoon without a caption is presented to the 
student for his interpretation and label. This 
is then compared with the original caption. 

Newspaper pictures or others are shpvn to be given 
a title or to identify with a current topic. This ' 
develops conversational and listening skills. 

Only the headline from a news story is given for the 
student to write the story to develop concise writing, 
and to include the five "W's". 

Situations from advice columns are presented for which 
^ the^ student was asked to provide the advice. This is 

compared with the columnist's reply. This technique 
aids the teacher in counseling on personal, fami}.y, and 
health problems. 

Scrambled wprcis or pictures are laid out to be reorganized 
in logical sequence. This develops organizational skills 
and thought progression. 
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Classified ads are cut out of the paper without their 
classification title. The student is asked to assemble 
these in categories. This teaches contents of the ad- 
vertising page as well as basic skills. 

\j An e'xplana tion wi^th'^inaps and blackbparS" diagrams of 

-^h^gepdetic survey proves to^ be^a valuable lesson for 
^ property, owners. H / ^ 

In-service provides a vehicle for miestion and answer periods. 
Whenever an instructor encounters a new proolem, suggestions are 
freely p,iven. Requirements for naturalization, changes in GED test 
Ing, and the , time and dates for such exams, as well as the subject 
matter for- which to be prepared are some areas for discussion. 

Development of in-service evolves from the assignments 
made by the administration when the master teachers were hired 
with their major qualifications each representing a different sub- 
ject-matter field. 

Therefore, the training is held daily^from 9-10 a.m. in a 
staff meeting rooro^with teachers and subjects rotating. A sepa- 
rate classroom Is desirable. Attendance for aides is mandatory 
unless that Is the only time a student could arranj^e his lesson. 
Announcements are made by the project director and his assistant, 
guidelines are presented, and staff meetings are' held at this time, 
cancelling the formal lesson, if the need arises. Team-teaching 
schedules are used as reference for the whereabouts of absentees, 
who are notified by the master teacher of important proceedings. 
Kach team endeavors to have at least one representative present at 
all meetings. 

Consultants occasionally attend to present advance know- - 
ledge in educational trends and practices. Follow-up visits 



\ 
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from those who conducted the Initial work-shop relegate practice 
/ and theory. 

^•^•^ ' '^^^^ master teachers are responsible for these subject areas: 

English, reading, social studies? mathematics, and science. The 

5.2.2.1 English teacher discusses literary types with emphasis on poetry 
^ to help GEbvstudents. Grammar, sentence construction, and vocab- 
ulary building are covered. 

5.2.2.2 Reading with emphasis on how to teach basic skills Is taught 
using the eclectic approach. Word structure emphasizing roots, 
prefixes and suffixes, phonics generalizations, dictionary sklllk, 
and word meanings are presented. How to read the iXspapW Is 
taught using Innovative techniques. V / 

5.2.2.3 The social studies teacher reviews state and federal govern- • 
mental organizations. Educational movies, which show life In the 
countries from vhi^li minority groups served by the projects come, 
are shown weekly. ^ These are previewed by the staff and often shown 
to group classes of students. ^ 

5. 2. 2. A Mathematics lessons In basic math, algebra, and modern math 

are conducted in a traditional manner with the staff singly working 
out the problems in class before they present the problems to their 
students. The master teacher Instructs first, then of fers .individu- 
al help before working out the solutions on the board. 
5.2.2.5 Science definitely directed toward GED exams is taught by the 

lecture method. j4atural sciences of Interest to housewives and 
knowledge for everyday tme are impartad. 

WiM'ii wcntlHT nnd t Imr nchadulas parmlt the ataff takan th» 
oi.porumliy (or cdnonUoi.nl field trips wltlj students. 



ERIC 



4& 



/■ 



O 4^ 
(0 4J 
•H H 

< o 
o 



ERIC 



1 




















O 


•r« 


d 


g 


o 


o 


•r« 


o 


■•-> 




o 


>t 




u 


iH 


o 




(0 


to 


•H 




> 












The Advisory .Committee 

The basic purpose of this committee is to provide a vehicle 
.In which the citizens of the community can particpate* and to which 
they can contribute ef f ectivel^lyi relation to 309b projects. 

The final selection of the Advisory Committee is mafie by the 
Director. ^ l 

The list of potential members is compiled by the Project Di- 
rector and Assistant Director from the principal co-operating 
local agencies which can be Model City, the local school district. 
The North American Indian Alliance, Senior Citizens, The State 
Kmploymcnt Office, the city administration, the Y.M.C.A. , The 
Office of Economic Opportunity, The Chamber of Commerce, The State 
Department of Public Instruction, The State Welfare Office', indus- 
trial employers, local service clubs, and variou^ churches. 

Brefere^ce is given to directors of the above organizations 
and agencies to enlist these leaders of the community in disseminat 
ing :309b project publicity more rapidly. 

Members ar^ selected from the aforementioned agencies^ as 
stipulated. 

The' Director or his Assistant make personal contact with the 
individuals selected. 

The specific purposes of the committee are to provide two- 
way 'co^unication between the project and;^^ general public and to 
utilize the talents and abilities of persons of the community in 
??olvin£^ project problems. This committee also procures personnel 
for a more thorough study of various project problems. Further- 
moro, If nioMllzcf; the forro of nn Informcil public opinion hiOiIml 
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behind actions needed for developing and maintaining abound, pro- 
gressive educational program or all people. 

The function of this committee is to serve as a liaison organi- 
zation in the recruitment of students and volunteers. 

Quarterly meetings are called by the Director. 
» Recruitment of students iTs facilitated through the efforts of 
these Advisory Committee members. 

Recruitment of volunteers is enhanced by the Advisory Committee 
members who give information on dependable and competent individuals 
^7ho might serve as volunteer project tutors. 

Many members of the Advisory Committee can utilize the agencies 
they represent to serve as referral and consulting organizations for 
project students. 

Some iiiembers of the committee can be instrumental in placing 

"".\ . _^ . , 

project students, in positionS" available wit'hin their organization. 
For oy.Ci.iple, students can enter M.D.T.A Training,, the Vocational 
Technical Ccnter^thc local high school, or attain gainful employ- 
ment . \ 

Since the members of the Advisory Committee work as a, team, 

community involvement concerns not only project activity but also 

i 

activity in many other areas. 
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Materials 

Materials In Adult Daslc Education should be t:arefully chosen 
by' the teacher in terms of the learner'^s needs as ^le sees them, 
his potential, and his ^al* ^ 

The sccretar}it keeps* a check-oirt card file for each staff mem- 

^ 

ber. Hard materials and p'ne-of-a-klnd types, especially pre-school 
skill builders and audio-'Vlsual materials, are checked In and out 
regularly to assure availability to all staff and students. 

Soft-ware is chefcked out on the teacher's card in the office 
in the student's name* This facilitates changes in staff personnel 
to check quickly the' cards for material with which each needs to 
become familiar to continue tutoring smoothly* 

Steck-Vaughn soft-ware and American Education Publications 

weekly newspapers are highly suitable for adult home and center 

'use* Grade levels of these materials are posted on tlie book shelves 

to enable tutors to supply studentis systematically* 
♦ 

Sullivan Associates Programmed Reading For Adults is useful* 
For the more advanced adult, Barnell-Loft Picto-Vocabulary 
Series , Specific Skill Series , and McGraw-Hill Reading for Concepts 
ensures that the ^student is aware of his own achievement, since 
adulL students require constant reenforcement* 

^ A tape recorder and several tape players are invaluable to 

individualized instrjuction* Films shown to groups arc discussion 

■J * 

vehicles* 

Hrtokfi of I)ij;l> interest to adults of low level readlnj', ability 
are availahlo. at Job Corp« centers* 



These are useful only for Indlvldualtzed instruction in 

group classes: # . . ^ • 

SRA Reading Laboratory and Graph and Picture Study Skills 
LSI by McGraw-Hill Self Ini^truction in Basic Skills Com- 
prehensicn, English Language, Arithmetic Fundamentals 
URL Why Work Series 
Frequent ly-psed carry-out kits for pre-schoolers were: 
Sullivan Associates Readiness in Language Arts and En- 
richment Materials* ' * 
American Guidance Service Developing Understanding of ' " 

Self and Others * ^ 

Crowing with ^usic- -record albums < 
Cautionary use is made of machines and kits* Basic adults 

require a v^iety of approaches and personalized instruction for 

retention, as most .lack concentration abilities ani self-motiva- 

tion* 

Work folders. maintained by. the tutor for students receiving 
individualized instruction in/the centers hold answer sheet* • 

f c 

/ 

Generally, answer sheets ajce not tfaken from the center except by 
a tutor. It is not advisable to leave them with a home-bound 
student because of loss and displacement. - 

Haslc educational skills must be adopted to real-life situa- 
tions. For reading use the classified section of the telephone 
directory, business letteris, contracts for installment buying, 
Hoclal security cards, health certificates, visas, citizenship 
p.'ipcrH ami driver's licenses* 




The Language Master and Fearon Au^iArrLlngual English Series 
records are popular for English as ^ Second Language, as are flash 
cards, flip charts, homograph cards. Reader's. Digest Skill Batld- 
ers with audio tapes, SRA Listening Skills Program, OMiare Starlte 

Program, and Ideal charts for basic readers. 

> 

In The Experiment materials, it was Important for teachers 
to select just the right kind of work for the students to read and 
to make sure that It was not beyond each Individual student's read* 
Ing level. Often, a single sentence expressing the desired Idea 
for consideration was usefu?« After working with their experl- 
mental studeAt^4For awhile, ^teachers were able to choose selections 
quite carefully for, each person, knowing that the student would 
probably enjoy whatever material was selected. In most cases, 
students themselves played an Important role In picking the ma- 
terlals for their lessons. In doing this they used various books 
in their own homes, such as poetry anthologies, books of quota- 
tions, and short story collections. In some Instances, their 
teachers were able to use these reflective materials with other 
students^ 

Developing Prereading Skills by Holt, Rinehard, and VJinston 
provides detailed pre-school lessons. 

American Citizenship by Soloman Weiner is a concise manual 
and naturalization guide* 

The Montana Driver's Manual ; banking supplies such as checks, 
deposit slips, and withdrawal forms| recipes and labels on products 
are practical reading materials* 



Many students channel study toward job preparation. Sample 
application forms are filled out, want ads are read and mock letters 
written. Informational brochures and texts on trades and crafts 
for prospective employment are reading materials. 

For those who master basic skills, the High School Equiva- 
lency Exam projects another challenge. Cowles' GED books serve 
students who progress to senior high level. 



INS^TRUCTIONAL DESIGN 

\ The instructional design is a blend of home classes and small group classes 
in resource centers using individualized instruction^ 

Mid-morning, early afternoon, and evening classes are the time prefer- 
ences for weekly home classes, handled capably by trained non-degree person* 
nel. Tutorial instruction is necessary to both types of students wno pre- 
fer open enrollment; alternative hours and days for instruction, bec&ude of 
shift changes in a miner's work schedule; minimum numbers in groups; com- 
pletely Individualized instruction; and periods from one to two hours in 
length, dependent upon the concentration level of the student and length of 
travel time for the instructor. 

The lower the literacy^ th^ greater the amount of personal assistance 
needed, requiring home classes for some adults th::^ou3hout the project* 
Since identification with the stuU^nt-s own instructor is strong, the most 
important factor in retention is the teacher^ vho must meet the individual's 
specific needs* 

riatural sertacnce structured Ilomebound into three phases* Phase I 
wa« the -enrollment and individual home instruction of students in organized 
"kitchen classes''- Pi.ass II involved the grouping of 'student^s into classes 
organized at neigl.hoxhood centers in which students moved from a one-to-one 
situation in the home to group instruction classes (feeder aspect). Phase III 
involved the initiation of an eventual take-over by volunteers* 

Grouping is dependent upon availability of a classroom, its geographic^ , 
location within the city, the number of students, their compatability, and 
the dedication of the staff member influences che success of group classes* 
Only degree staff handles groups, with aides available for individual help 



or for home tutorials. Some possible locations for group classes are: Neigh- 
borhood or community centers In predominantly fethnlc areas, low Income hous- 
ing developments, or social and fraternal facilities. 

Classes at the center in the. Butte Vocation-Technical Center building 
were personal image builders. However, the functions, roums, and services 
of the demonstration projects were well-defined to maintain separateness 
from the vocational skills program. Housewives, particularly, who moved 
from Homebound to school (during the third year when instruction at home 
was provided only to those with pre-schoolers) evidenced pride in their 
"advancement". 

•Many in the centers come to learn one skill. It is erroneous to believe 
all of those at 8th grade level desire their GED. This pre-misconception 
at enrollment may lead to "displacement". 

English as a Second Language and discussion of literary materials are 
generally more successful as group activities. Information required by many 
parents in Project Prepare, and the interchange of ideas in areas of mutual 
concern In The Kxperiment are group oriented. Careful selection in group- 
ing students with homogenous characteristics, and careful consideration in 
securing down-to-earth resource people are criteria to successful groups. 
Attempts to provide •oclallzatlon activities for basic adults or their pre- 
school children are also depetnl-nt on the above criteria. 

For periodic group meetings, «8 fof parental guidance in Project Prepare, 
printed reminders are distributed and used for material in a tutorial read- 
ing lesson. Tutors arrange for private transportation; a nursery service 
is provided. Karly evening hours during mid-week are recommended. 

K'ide-use of community resources for field trips is vital, convenient, 
nnd economical. Regular use of the library, federal, city, and county «rvice« 
;n>.l p.ihllr rccrrntlon facllltlpH Ih encouraged. Other field trlp/i may In- 
Hudo: . rnn«p„rt/.Ho^, torminalH. court and legislative sessions, museums, 



cultural centers, state institutions, industrial plants, newspaper^ print- 
inn^^off icesf and independent businesses such as bakeries. 

i:ach project develops instructional patterns to specifically impart 

■c 

its unique purpose to a variety of individuals and to groups with educational 
cultural, social, and economic deficiencies. Each demonstrates and eval- 
uates innovative approaches to adult basic education, in the final analysis 
success depends upon giving the student what he wants. 



RECORD KEEPING 

Individual student record files are maintained by the office secretary. 
The file on each includes personal data obtained at enrollment, an attendance 
record of hours, standard test scores or the tutor's informal evaluation, 
itemized materials and/or work according to grade level that each student 
completes, and notations of the tutot regarding weaknesses and strengths of 
the enrollee. Special projects may require additional forms.' Exs: Parental 
attitudes, interests, and goals for the child, child enrollment form. These 
files are particularly useful to a" new instructor for placement ,of~her stu-^ 
dent, to avoid repetition, and to proceed smoothly from one year to the next. 

For efficient use of staff time, weekly time sheets, and appointments 
with addresses for which the team teacher is responsible, are supplied the 
secretary at the beginning of eacljuweek,---At--th6~completion of the week> 
-re'cofai^of total hours for the individual staff members, teams, and students 
are compiled. Additional weekly evaluations and lesson plan reports^may be 
submitted to the external evaluators. Student interview records are compiled 
after each home visit and supplied the evaluators monthly. * 

A daily on-going numerical record of total enrollment, number of drop- 
outs, active students, numbers of children and/or basic adults is maintained 
by the secretary. Drc v-outs* files are completed by the instructor, the 
secretary is informed Immediately, and files are removed to the Inactive 
drawi-r. Student records are open to the' entire staff. 

Kach student is tested formally or informally near the beginning of en- 
rollment. Formal pre- tests are administered only one time and scores en- 
tered in the permanent student record in the office. Tests are generally 
traumatic experiences for the student and are administered only after the 
instruc:or has an opportunity to informally evaluate the student's level. » 
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Some tests are: Student Survey, Adult Reader Inventory, Dolch Basic Sight 
Word Test, Oral Reading, Tests, Review and Unit tests In workbooks* All test 
scores and post-tests are recorded In the office files* 

In these projects yearly Instructional hours for weekly lessons totalled 
approxlimitcly 75 hours per student per project* Thl^ Is a recoianended tine 
period for testing and recording achievements* 

Follou-ups on students who dropped are made by the director, co-ordlna- 
tor, or cvaluator of the project* Transclency, Inablllt}^ to schedule time 
well, personal problems, and poor Identification with the tutor are fre-* 
quent reasons for dropping* A phoney call"^ preceding a personal visit fs ^ 
general procedure* 



Follow-ups on those ^ho "graduated*'^ by reaching their goals In one pro-* 
ject are made at the beginning of the next*^ These "graduates" often re-enroll 
and are influential in recruiting other students* The foreign-bom, for 
(>xample, who pass the naturalization exam one year are eager to continue 
Study to read their drivers* manuals the next year* 

Recruitment and follow-up for retention are simultaneously carried on 
and arc necessary to continue successfully* 

Conscientious record keeplng_is essential as it provides a permanent 
reference for the basic adult Interested in continuing education • 
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EVALUATION • ^ * 

nvaluatlon involves the use of ' three sources of ^nformatlon: External, 
^.nternal, and studenlis, using a combination of' the three* \ 

In contracting for external evaluation, ([hops/ from university ^personnel 
and wemhors of the State Department of i:ducatlon,/who are familiar with eval- 
uation procedures and A15K education. A background of personal livings experi- 
ence in the community, so evaluators are acqui/ntjed with life styles pf the 
population, is desirable. Periodic visits to the community and consultations 

with the staff and students are necessary. Criteria to be used for external 

\ 

evaluation should be mutually agreeable to evaluators and staff personnel 
at the be};jnnln}; of the project. ^ \ 

Internal evaluation is possible through the teadiing staff who use uni- 
form ^jre- tests, posKtests, and identical progres s records. I n-serylcp i s" 
an opportune time to agree upon testing vehicles, and to discuss frequently 
the effectiveness of these. 

Unit tests, charts, and records of student progress are incorporated 
In most adult basic workbooks used by all the staff. Results of workbook 
tests and progress records checked by the student, involve the student in 
establishing his objective and recording his achievement. Questionnaires 
provided to students at the end of the project give them the opportunity to 

Q 

evaluate teacher, material, and project. 



CONCLUStONS 



llomebound bijslc instruction is valuable for educationally dis- 
adyantaj;e(I adults unable to attend classes. Volunteer tutors 
are succpssful only to the degree of their dedication. 



Incorporation of the teaching of reflective ina^erials in thr» 
humanities wiLli the teaching; of ordinary ABE skills is worth- 
while, for ^me AHF. students. 



Educationally disadvantaged parents can be taught ABE skills 

in their own Iiomes^ and these parents can be taught simultaneous^ 

ly how and what to teach their pre-rschool children. 



Student recruitment and retention must be given number one 
priority in any AUK program. 



Kmphasls in nJ I AUK Instruction must be placed in lifecoping 
comiminirntion ;uul computation skills. Priority must be j;iven 
tho t(*achin}» of reading fundamentals and remedial reading. 



Re};ular in-.servicc training conducted hy certified and (jual i- 
ficd instructors should replace protracted pre-service training. 



l'.inf)loyment of mature trained paraprof essionals yndor the close 
supervLsion an<l guidance of certified teachers in the home 
situation is a practical method of AliK instruction. 
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Hoti;^^ F^r^jKlcyjJonal_J^^ of Project Homebound, 

The Kxperiment at Butte, Project Prepare.' These are available at: 

liutte Vocational-Technical Center 
404 South Wyoming Street 
lJutte, Montana 59701 
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BUTTE PUBLIC SCHOOLS 

BUTTE, MONTANA 

V 

t 

* TEACHER'S APPLICATION FORM 



Numt? 

I>nrseht Addrciis 
Permanent Address 



(Give Name In 



Phone 

.... ^ ... Phone 



Present Position 

Whert arc.your credentials on file?- 



POSITIONS DESIBEO IN ORD.ER OF PREFERENCE: 



(1) 
(2) 

(3) 



ERIC 



Fasten Recent 
Photograph 
Here 



Instructions 

Give- uU informttlioii culltd for. . liiforiualion given hi-re 

will become a part of the conivuct. if elected. 

A letter from applii-aiit must accompany this form. 

Importftnt Information 

Wlieni;vcr possible, a personal interview is requested. 

If elected, tiie applicant agrees tc» accept Assignment to 
building, tfubjects» and activities as made by llu* superin- 
tendent and school board. <^ 

A salary schedule prevails Id this district, the salary l)cing 
dependent upon the amount of training and ex|>erience. 

A certified (complete) transcript of all your college work 
must accompany tins application. 



Date.. 



(Sigitatui'e of Applicant) 

(Sign name as you will wish it to appear on contract and 
warrants, if y(JU are elected.) 



o7 



EDUCATIONAl. TRAINING 



NAMr Or'SCHOOk 



£L£M£NTARY 



i 



JUNIOR 



SENIOR 



HIGH I" 

high|" 

i 



COLLEGE 
UNIVERSITY 



GRADUATE 
WORK 



'Location 



INC'.I llttlVC 



NO lU 



EDUCATIONAL EXPERIENCE 



OATCS rHOM TO 


LOCATION y 


* NAK5E OF SCHOOL 


N4I tir 

> AAUk 


NCJ 
SLOG 


rCACHCHtt 
SVSTCM 


VCANLY 

SAi Any 
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^ \ 
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EXF'ERIENOE **^* ^amt HMt wtmN on rokiroiNti or tt%» iman u m(inim« ouiiaiuin i«ni « «• t 4Ni < «'N<»tt'i m: c tmt»i ^ 


i»Att fc'^M/iM f<> 


LOCATION 


NAME OF COMPANY » 


Nil Uf 
« 1 AN4 


No, ol Im 
titemt Ml 
OuM<iifiiii«ii 


Yl AH^^V 
HA\ AMY 









































|^^p'^f^^^^£3 l**^' 'IV* Nr»i.llKNiC« INf I UUINC ItPtCIAt t Y ttiiPfc N I N I «. NUK N f tt ANU TNtN* iKAt • l<Nt>tll WHOM « fKM t«iu.«|f «%*«^%»tA%| * •««. 



NAME ' <^ 
















ERIC 



ocr.ncc 



vcAR or 

C«l»> OUATION 



QUARTCR MRS. 
ATTCR 8 A 



GENERAL 
SCHOLARSHtf 



HONORS 



ACTIVITIES 



ACTIVITIES HANOLCO 



RCASUNS FOR LCAVINC 



NAMC AND AOORKSS OF SU^KRINTKNOCNT 



' TYPE OF WORK 


REASONS FOR LCAVINC 


NAMK AND AOORKSS OF KMPLOYKR 
















\ 











«•••><». '•• .f/i>N • •••!••< ttn rmtoNAi irr holarciiip ano tiachino abilitv. 



ADDRESS 
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OFFICIAL POSITION 



PERSONAL DATA \ 



L Name.. 



2. Exact Name on Social Security Card Social Sorurity No. 

3. Age 4. Date of Birth 5. Place of Birth 

V Month ^ Day Year 

6. Nationality Race. ... 7. Are you an American citizen? .. .J / 

8. Height 9. Wciy.-l . 10. Married. . . . 11. Widowed 12. Divorced. / 

Married wiimi'n give husband'.s vocation and residence . ... / 

14. Married applicants: No. „f children oihvi- dependents .. / 

15. Nature and extent of any phy.si'cal handicap.s: ' 

16 I.s youji health .sufficient to carry a full teaching load. plu.s a normal assignment of extra cun icular/vork 

17. Do you u.se tobacco or alcohol? 

IH.- Hobbies— in order of preference: ' 



19. Military status j 

PROFESSIONAL INFORMATION 

1. What teaching certificate do you have? ' . When does it expire? 

2. Slate activit»e.s you are qualified and willing to handle, iii order of preference. 

<«> ■ . (b) . ; 

(c). ... • (d) . ! 

3. List other professional organizations in which you hold memjbership 

4. Do you belong to any secret organization? | ^ 

\ 

5. If you are an applicant for a position in the first six jjrach-s, pl\ryse answer the foUowing: 

(a) Can you (each music in your (.wn room? , {[,) Ari\ . (c) physical training^ 

6. Travel (Give dates tmd places) \ 

\ 

7. List special abihtu\s in order of greatest proficiency ^ 

\ - 

\ 

[jave prcp^icd for besides ^caching ^ 



List vocations you 



9. Have you ever failed to be reelected? Where? 
If- so, state reasons: 



\ 

\ 



MAIL APPLICATION TO: SUPKRINTENDKNT OF SCHOOLS. bWe. MONTANA 



APPLICATION FOR TEACHEr AIDE 
PROJECT 309 



JATE 



„ , BIRTHDATE 

(Liitl -^N^^t) iMicldle) MO. Day Year- 
Address TMG tnber ot Street) nc^Wl fstitil 

pi^^jjg Social Security Number _ Age 

Check one: *!) Male Female 



(2) Married Single Divorced Separated_ 

Widowed 



Highest Grade Completed in School (Circle One) : 

5 6 7 8 9 10 11 12 Graduated 13 14 15 16 



Year Graayated 

Schools attended: Elementary High School 

Junior High Other 



Present Employer [ ! Address^ 



Type of work What Hours 

Height Weight List any physical handicaps: . 



How did you hear about this job? 



List any skills you have which you feel v/ould help our progi: 



am: 



Can you Type? ^ Words per Minute 

List any business or educational machines you can operate: 



( 

J' 



ERIC . . . • 



List all occupations in v;hich you have worked: 

Occupation Employer 



Uavc you had any teaching or related experience? 



Would you be willing to attend a two-week training session? (At school 
expense ) Yes No 

How do you feel you can help our pro^reun as a Teacher Aide? ' 



ERIC 



ABE WORKSHOP BUTTE 



SCHEDULE 
(7-10 p.m.) 



Tuesday, Sept. 15 



Wednesday, Sept. 16 



Thursday, Sept. 17. 



Tuesday, Sept. 22 



Wednesday, Sept. 23 



Thursday, Sept. 24 



Monday, Sept. 28 



Tuesday, Sept. 29 
Wednesday, Sept. 30 
Thursday, October 1 



Introduction 

Why are you here? 

Who will you be working with? 

What and how to partially fulfill 

your goals? 

Preview of students 

Pilroiftrip - "Disadvantaged Mexican - 
American Children k Early Educational 
Experiences? 

Characteristics of the under*-educated 
adults • life style and communica^tions 

Implication for teaching disadvantaged 
adults, based upon their characteristics < 
.Technique in teaching adults. 

TV film • ABE daises iit^ Kentucky 
with commentary «j 

Discussion and role playing with 
specific problems 

Perception model development 
Communication problem solving 

Review problem solving 
Staff problem development 

Overview of interview technique, 
approach, etc« 2 hours actual 
interviewing in teams (two) . 

Discussion of interview results and 
pz^oblems thereof, with analysis an4 
suggested alternatives. 

Organization of home classes and 
procedures to be employed. Instruction 
in how to use ABE material ' 
effectively. 



S E 



American Assn* University 
Women 

American Business Womens 
Association 

American Cancer Society 
Silver torn Unit 

American Legion-, S. B. 
"Post I 

American Legion Auxiliary 

Automobile Dealers Assn« 

Beta Sigma Pfil Council 

B.P.O.E^ 2^ - ' 

Big Brother ^Club 

Boy Scouts of Amertca 

Vigilante Councl'^ #313 

Business ^ Professional 
Women's Club 

Butte SIci Club 

Butte Women's Club 

Butte Snoi^bile Clou 

Butte Senior Citizens 

Butte Ministers Assn. 

B'Naie Brith orButte 

Calanthe Temple #3 

Pythian Sisters 
Camp Fire Girls 

Chamber of Commerce 



Christian Businets Pro« 
fessional Women's 

Club 

Daughters of American 

Itevolutidn 
i-rJir>^f^^ ^'^y Women's Club 



R ViC E CLUBS ^ 

LODGES 

^* ^ 

Disabled American Veterans 
Butte Chapter #6 

Disabled American Veterans 
Auxll lary 

Eagles » Butte Aerie No. II 

Exchange Club 

- Executive Club 

Girl Scouts 

Shining Mountains 
Counc 1 1 

tieart Assn»» Montana 
(Memorials) 

Insurance Women of Butt^ 

Junior League of 8utte» inc. 

Junior Women's Club 
of Butte 

Kiwanis Club - Butte 

Kiwanis Club • Silver Bow 

Kt^anls Club « South Butte 
^Knights of Columbus 
Lions 
M. I .A. 

March of Dimes ^ 

Marian White^Arts ^ Crafts 

Mineral S Gem Club of Butte 

Modern Woodmen of America 

Moose, Loyal Order 

Muscular Dystrophy 

Masonic Orders 

National Business Women's 
Assn. 

Optimist Club 



Petticoat Patrol 
Pioneer Club 



Rocky Mountain Assn^ for 
Retarded Children 

Rocky Mountain Council of 
Garden Clubs 

Rotana 



Rotary Club of Butte 

St. James Community 

Hospital Auxiliary 

Silver Bow County Bar Assn, 

Sheriff's Posse. 

Si Iver Bow County 

Si Ivor Bow County 
Medical Assn. 

Silver Bow General 

Hospital Auxi I i^ry ^ 

Skyline Sportsmens' Assn. 

• * « 

Soroptlmlst Club of Butte 

Square Dance Club 

Toastmasters » No. 378 

Toastml stresses 

United Commercial Travelers 



Veterans of Foreign Wars 

Vigilante Rodeo 
Saddle Club 

Welcome Wagon Club 
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DEPARTMENT OF HEALTH, EDUCATION, AND WELFARE 
' •• OFFICE OF EDUCATION 

WASHINGTON, D.C. 20202 

SPECIAL EXPERIMENTAL DEMONSTRATION PROJECT 
ADULT EDUCATION ACT OF 1966, S«etion 309(b), TitU III, p.L. 89-750 
PARTICIPANT INFORMATION 



Th€» tciichot, counselor, or other staff member will interview 
and ftU out this form for each participant of an Adult basic 
Education Special Experimental Demonstration Project which 
18 supported by the OfOcp of Education under authority of 
Sertu>n M*Hh) of the Adult Education Act of 1966 (Tttio tit. 



FORM APPROVED J 

BUDGET BUREAU NO. 5t*R078l 



U.S. OE CONTRACT OR GRANT NUMBER 



FISCAL YEAR OF AWARD 



P.L. a9\7S0). Within two weeks alter the participant enrolls 
in the project, the project director will forward this form to: 
DHEW/U; S. Office of Education, Bureau of Adult, Vocational, 
and Technical Education, Washington, D.C. ,?0202. 



PART t > PARTICIPANT DATA 



!. NAME OF PARTICIPANT (r,htt at type) 



2. SOCIAL SECURITY NUMBER 



4. DATE OF BIRTH 



MONTH 



3, SEX 

A.( jMALt B. (_ ] FEMALt 



9. U.S. CITIZEN 



A. I I y hS B. ( \ NO 



7. MARITAL STATUS a.| jNFVbRMARmED 

a.( ')MARRlED c,( I WIDOW/WlDOWbR 

D.( i DIVORCtD/LtOALLY StPARATED 



to. IS ENGLISH THE PRIMARY 
LAr^GUAGE SPOKEN IN THE 
HOME 

A.riYCS Bj JNO 



U. RACE (Chmck one) 
*•[ 1 WHITE 

B. f ' 1 NEGRO 
C.| J AMERICAN INDIAN 
n. r \ ORIENTAL 
^ t.; OTMfcR 



II* LANGUAGE REGULARLY 
SPOKEN IN THE HOME ^Ofher 
thmn Engllmh) 



15. IF SPANISH SURNAME (Chmck 
onm) 

A. I ' j CUBAN 

B. r~ I MEXICAN-AMERICAN 
(..| PUERTO RICAN 

f>. I I O THER 



If. PREVIOUS JOB TRAINING 
A-{ ] Yt !» «, ; I NO (!t "YKS'\ rofn/Wnfa /Vo. 20 mnU 20A) 



20. JOB TITLE 


20A. DATt COMPLETED 




MONTH 


YEAR 









21. PRIMARY OCCUPATION JITLE (Glve> ^/tn. ///r loh dmmlgnmtlon, 
•uch mm height hmnUle>r, amtmd girt, cfr.) 



22. OCCUPATIO^N TITLE OF LAST FULL-TIME CIVILIAN JOB 



l»*. ADDRESS (Nftmhttr, mtreei, rtty, S^ife mtut cinlr) 



lb. COUNTY 



CONGRESSIONAL DISTRICT 



6. MILITARY SERVi 
A.l I VETERAN 
0.( j REJECTEE-. 



*^ •'•r«n, givm illttChMrgrt ilmtr) 
A(|l UlSCHAR<*t DATfc: 



C. (" I OTHKR NON-Vt T 

8. HEAD OF FAMILY OR HOUSE 
HOLD 



A. ['J YES B. I . InO 



12. UNEMPLOYED INSURANCE 
CLAIMANT (Check onm) 

E X* 

A'ln^ES O.ClNOC.t 'l HAUSTEE 



16. NUMBER OF DEPENDENTS 
A.irjo D.f )5 O-Cle AND 

OVER 



9. PRIMARY WAGE EARNER 
eA.| ] Y ES 8. i ' j NO 



13. PUBLIC ASSISTANCE 
RECIPIE NT 



A.| 



t YES 



17. HANDICAPPED 

A , ; Yfr S 



16. HIGHEST GRADE LEVEL 
CQMPLCTED is SCHOOL 



23. PARTrCIPATlON IN OTHER PROGRAMS 
r I A. NONe ' j 



(7|0. PARTlCiP ATfcO IN 

(Chmck mil rel»vmni''ltr*mH) 



I 



{ID WORK EXPE RibNC t 



I m4J MANf»OWt-H 

1)1 VJ- LOPMI N f 

( jn» ON- TMfr-JOB 
r KAININC* 

I , tO) AOUL T BASIC 



[ 1(2) AOULT VOCATIONAL 

( I Ol MILITARY OCCUPATIONAL 



24. HAVE YOU EVER BEEN EMPLOYED FULL TIME (mt lemmt 32 houre m week) CONTIGUOUSLY FOR A Slx-MONTH PERiOD' 
A- I Yt i «. : .] NO 



2ft. CURRENT WORK STATUS (Lheck one) 
{ in) EMPLOYED FULL TiMb f*! 

leemt 12 htittrm e week) | 

I )t2) I-MPL0YEQ>PART TIMfc 

(lemm thmit 32 hmifm e week) 



. ni UNI^ MPLOYf-f) BUT St- fcKING 
WORK 



(4t NOT IN LABOR fOR<.l 



26. IF NOT EMPLOYED FULL TIME. GIVE PRIMARY REASON (Chvck one) 
['|(1) UNABLE TO FIND WORK i Tl <7) TRANSPORTATION 



( '1 (2> KEEPING HOUSE 
{ I (3) IN SCHOOL 
{ I Ul RETIRED 



C 



|(0) NOT SFEKING WORK 



1 (A) HF Al Tr PROnUf M 



PROBLEM 

('l(e> I ACKS EDUCA TlON, 
TRAINING SKILL, 
t XPERlENCh, Oft 
HAS OBSOLETE SKILL 



( ■>] (9) ( HiLD CARK PROBl t M 



t (mo) <ARtOFOTMlRrAMii> 
MhMBf* R 

j hit, ( (3n VI < TlO^ Rl^ i 



112) O.THl R 



ERJC 



01 FORM 3U1-3, I//0 



Z7. YCAMS or CAINFUL CMfiLOYMCNT 
*"CIZ UNDER I YCAR Ul □ S - t YEARS 



i ^^^''S (41 m '0 YEARS 

ANO OVER 



30. RCFERREO TO PROJECT BY 
JOB CORPS , 



St. eSTlMATeDT AVCfl. 
^ AOe HOURLY EARN- 
^ INOSON LAST FULL* 
TIME CIVILIAN JOB 

$ 


at. INCOME 


(J) PARTICIPANT'S ESTIMATED EARNlNQS 
FOR LAST 12 MONTHS 


$ 


(2) ESTIMATED FAMILY INCOME FOR ^ 
LAST 12 MONTHS 

• 


$ 



fj](2) UNION 
I 1(3) EMPLOYER 
I 1(4) CHURCH 
[ ](S) WELFARE 



C3i6) ABE. RECRUITER OR COUNSELOR 
I 1(7) RADIO, TV, OR NEWSPAPER 
r71(») ANOTHER STUDENT . 
rZl W OTHER (SpmcUy) 



I 1(1) TO GET A JOB 

0(2) TO OET A BETTER JOB 



I 1(3) FOR EDUCATION OR 
tELF»IK.^RDVEMENT 

[.1(4) OTHER fSp.c#/y) 



' PART li * AUTHCNTiCATiON 



1. NAME OF CONTRACTOR OR GRANTEE. 



2. NAME OF PROJECT 



AOORCtS (Kumh^u mtfU chy^ 5r«r*, ZtP poth) 



LOCATION OF PROJECT (mdiifum) 



3. DURATION OF PROJECT 



FROM 



TO 



4. NAME OF PROJECT OIRECTOR (Print or typ») 



SIGNATURE OF PROJECT OIRECTOR 



5. TITLE OF INTERVIEWER 



SIGNATURE OF IH^ERVlCWER (It dUUrmnt from Profmet 



GATE 



GATE (Mo*t i>«K* Ymmr) 



x'7 



imiDWJr Al'I'lJ CATION 



NAMK ^AGl-; 

LAST KIUST ^ MIDDLE 

ADDKK3S ■ „ > CITY 



i 



TELKPHONE ^ , _ PLACE O^'" BIRTH 



LAST GKADE COMPLETED IN .SCHOOL 4 56789 10 11 li? 
LOCATION OK SCHOOL 



.'iPECJAL INTKKEilTIi AND HOHHiES 



CLUH.'i OR ORGANIZATIONS 



r;ducationai. interest basic g&d_ 

* > . ' 

OTHEit 



day:: AVAILABLE PXDR INSTRUCTION MON. TUE. WED. THUK. l-Rl. 



Would you meet in the home of a neighbor for instruct. ion?^ 
Would you accept others in your home for instruction? ^ 



If instruction were held in a neighborhood center, would you rev^uire: 
TltANSFOilTATlON bABYiUTTlNG 



BASIC INFORMATION 



Name of Student ' ^Sex ^Agc 

Current Address , ^ 2 

Widower 

Mtirllal Status: Single Married ^Divorced ^Separated;:;^ ^Widow_^ 



Number of Dopendenta^ 
l^iat School Attended 



Last Grade Completed^ 



TEAM INFOllMATlON 



Inatruct^jr 




Name 






Team Numljer 


Mai?ter Teacher 














Teacher Aide 






0 








Volunteer 














Time of Instruction 


MON 


TUE , 


WED 


THUli 


FRl 


SAT 


Dav 














}iour:> of InsLr^iction 


From 




To 







GFJiEKAL INfX)HMATION 



'>jneral .-/lucatton Ueveiopment 



Adult Basic education 



Date Entered Prop?ram_ 



Date Exit IVoKram 



Total Hours of Instruction 



Total CiaiiiJoi) of In.st. 



it'ea^on for reparation from Prof^ram: 

] ^ _^Courfie Completed " ^ 

Employed 

^Entry into Training Hrx)/j;ram 

Job Chanp,e 



Lack of Interest 



6. Other known reasons 
A. ' 

. C. 

7. Unknown reason 



PROJECT PREPARE CHILD ENROLLMENT 



Child *n Nanni: 



Child's Age: 
Parents' jiamesL 
Parents' Addresfs: 



Educational Leve 



ei of 

V 

•ol 



Father 



Moth 




!Ds parent an enrollee in Project Prepare? 
Ethnic heritage oJ^family: 
Language Spoken .in the home: 



\(To be filled in gradually by the teacher) 



Parental Attitude: 



Materials in Home: 

\ 

* I 
Goald" parents desire for clr^ild: 



Significant others in child 'k life: 
\ 

Values for child parents consider^ Important: 

> 



Teacher's Name: 
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LESSON PLAN 



This checksheet will serve as an evaluation of one lesson and a guide to planning 
for the next one. • 

I 

Child's name [ Tutor j 

I 

Dat e Time ^ 

1. Objective: (The purpose of this lesson was) 



2« Student reaction: (Hov did he respond?) 

. / 

"^Rate 1-4 (low to high) 

1. showed dislike 

2. did not respond 

3. ^ responded without emotion 

4. responded enthusiastically 
^1 to purpose of lesson 

' to books and materials (describe) 

I 

to procedures (describe) 



3* To vhat extent was the purpose (skill or attitude) achieved? What can Se now do? 



4. How can the next lesson be designed to improve his attitude or skill? 



5. Parent response: 



( 

:'-VTI-UI.\LS BEtNQ USED: 



LESSONS COVERED: 

r 

COMMENTS: 



r 



DATE: 



^L\TERIALS BEING USED: 
LESSONS COVERED; ' 
COMMENTS: ^ 



LESSON PLANS 

TIME: 



TKE: 



\ 
\ 



\ 



DATE: 



MATERIALS BEING ^ US ED :_ 
-LESSONS COVERED: _ 
COMMENTS: 



TIKE; 



DATE: 



^L\TERI^\LS BEING USED: 



LESSONS,' COVERED: 



COMMENTS: 



TIME: 



a- 
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\ 



State of Montana 

Office of. the Superintendent 

of Public Instruction 
Dolores Colburg, Superintendent 
Helena 59601 



^PROJECT NUMBER 

School District No. 
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i>IRECTIONS: 



1. 

1. 

3. 



Please- read entire fonn be f or er completing the blanks. 

Prepare two copies for each student enrolled in the approved Adult 

Basic Education Project. " ^ 

Send original to Adult Basic Education Supervisor, Office of the 

Superintendent of Public Instruction, Helena 5%01; retain copy 

for your files. 



SECTION I. BASICTinFORMATJON" 

^la^ie of Student 

Current Address _^ 

Occupation 



Sex: 



□hD 



Age: 



Marital Status 



No. of Dependents 



^ast School Attended 



Last Grade Completed 



^as student enrolled in any other Title III Adult Basic Education Program during the 
jurrera- fiscal year?. Q Yes Q No If so, where? 

.ilassification (check those which apply to this student) 



Chronically tinemployed 
2* n Welfare Recipient 

3. Q School Dropout 

4. Q Militaiy Service Rejectee 



\oa8on for Separation; 

Courst^ Completed 

2. Q Employment 

3. Entry into a Training Program 

4. 1^ Job Change 

5. Q Lack of Interest 



5* D Migrant Worker 

6. Q Non-English Speaking 

7. r-j Culturally Deprived, Including 
n '-^ Minority Groups 

8. Q (fther (specify) 



6. Q Other Known Reasons (specify) 

(a) : 

(b) 

(c) 



Unknown Reasons 



SECTION II. INDIVIDUAL STODEJiT PROGIrKSS Rfei^olT 

%'uinber of Class Hours l^resent 

linsLructionnl level when initially enrolled: 

' nstructional level when separatee 

''''iftf coimnents on eiLudent progress: ______ 



Number of Class Hours Absent 
□ 1-3 □ U 



□ 1-3 



□ 4-6 



□ 7-5 



»'re»»tf;st bcores 



Poat^test scores 



O te ... . Sicned ocr 

LlVV , Instructor » 

«~a™62.4ll, 210-7/69 Rev. 



TEACHE R'S FORM 
Studenl KvaluaLlori l(t)(<irL 



lio^i: June iW, u^jder Vi* worda, TYPED. Piua^e be a:i honeiiL aiiJ 
realistic ay possible. 



Guidelines: 

1. Name, race, age, sex. 

2. Entrance level and educational backgroun(J: 

A. No schooling. 

B. Education In foreign school. 

C. Primary, grades 3-3 • 

L). intermediate, grades 4-6. 
E» Junior High. 
F. Senior Migh. 

*G.' Any other educational (ixperience, 

3 . ' Accompl i shments : 

A. Specific, for example: Speaking, Heading, Writing, GEO, 
emplo.yment, citizenship. 

B. Attitude. 

k% Materials used, approach, methods. 



STUDENT'S EVALUATION OF PROJECT 



STUDENT'S NA»fi 

AOORKSS 

FHONE 

1. TEAClffiR'S COMPETENCY [ 

2. TEACHfiR'S.RELIABIUTr 

3. 'i ACHER'S PREPAREDNESS,^ . 

A. ' PROGRAM'S EFFICACY ^ 

5. DO YOU WANT MORE INSTRUCTION? ^ 

6. WILL YOU CONTINUE IN ABE IF PROGRAM IS DISCONTINUED?_ 

7. WOULD YOU ATTEND A NEIGHBORHOOD CENTER? 

8. ARE YOU SATISFIED WITH CURRICULUM? 

9. DO YOU HAVE SUFFICIENT BOOKS AND SUPPLIES? 

10. WILL YOU CONTINUE IN THIS PROGRAM IF WE ARE REi-nJNDED? 



PROJECT PREPARE 

■I 

• PAREOT QUESTIONAIRE 
I. I'/hat did you like- about this program? 



2. I^hat did you dislike about this program? 



\ 



3. How do you plan on working vith your child when this program end 



PARENT INTERVIEW RECORD 



Parent 
Date 



(She teacher will complete this form after each conversation or interview 
or home visit with a Project Prepare parent. In most cases, some of the 
items below wilPnot have to be completed.) 



Iv. Did you%objserve i.he' parent 

^ a) pl^y witli^'his^ child 

b) talk with'his child 



^c) react" to his child 
jd) teach his child home chores 
e) take his child somewhere onew? 



(Check the appropriate llties' above) 



2« Did Che parent mention having 

^a) ^played with his child 

^b) talked with his child 



_c) read to his child 

jd) taught his child home chores 

je) taken his child somewhere new? 



(Check the appropriate lines) 



3. What parent-child activities did you observe (or the parent mention) 
that were not originally suggested b Project Prepare staff? 

I 



A. Summarize in t^is space any of the parent's remarks that suggest liow 
he feels about play as a necessary learning activity. List also any 
comments you heard the parent direct at children who were playing in 
your presence. 



9 



\ P/\RENT INTERVIEW RECORD 



S. If this parent is one who has neglected safety , emotional or physical 
needs of his children, what did you do to inform him of those needs', 
and what changes, if any, in his behavior or attitude did you observe 



6» Describe briefly to what uses the children were putting any objects 
and materials around them. Note especially which motor and reading 
readiness skills the child has. List any such uses or skills re- 
ported to you by the parent. 



7, List any project materials or methods which the parent mentioned as 
particularly good. 



i 



WEEK ENDING 



Teacher 
Date 



TEACHER'S WEEKLY LOG 

(Teachers will complete this form at the end of each week. Some weeks 
there may he nothing to report on one or more of the Items belowp 

1. List below the suggestions or procedures you communicated to parents 
to help t)iem become Involved In their children's education* 

V 



2. Summarize below any- remarks parents made In class which (a) Indicated 
their attitudes toward children playing, or (b) Indicated the activities 
they have shared with their children* 



3. List below - not* necessarily by name - those' individual children of 
your students who suffer from neglect of some safety, emotional or 
physical need. Describe briefly their situation as> you understand 
it. In succeeding weeks, describe how that situation has changed. 



4.. List below any class trips or activities in which children of your 
students were included^ 



TEACHER'S WEEKLY LOG 



1 



Sunmarize below any remarks by your students as to the skills their 
children possess or the materials and objects their children play with. 



Check your dally lesson plans for -this week to make sure that the 
materials you have developed and the methods you used are described 
Not any additional methods or materials In the space be"w. 



JJhich of the materials and methods you> used this week worked well? 
How have you Informed the other project teachers of these? 



mxat progress can be recorded -for .parent's individual achievement? 



DROP-OUTS AND ACCJOMPLISHKENTS 



Never attended class 
Lack of interest 
Moved from city 
Family problems 
:)ickne»a in family. 
Kloped 

Dropped because of wrk 



DROP-OUTS 



Students 

13 
29 
16 

. '\ 

2 . 

' .-^ 6 

71 



Percent 

k.0% 
9,0% 
5.0% 
.9% 

,n 

22,0% 



ACCOMPUSHMENTS (Terminated Program) 



Entered MDTA Trainin/? (Basic) 

Entered butte business College 

Enter*..-* Butte Vo-Tech School 

Passed General Bducation Development test 

Entered butte Hifi;h School 

Entered into College 

Attained gainful employment 

Completed program 



Students 

13 

1 

9 
24 

1 

2 
12 

1 

63 



Kercent 

3.9:*: 

2,7% 
'1,0% 
,k% 
.6% 



19.0* 



ACCOMPLISKMtMTS (Hdmaining ' .s program) 

Students 

Moved from individual instructicyi to group 37 
Registered to vote 11 
Passed Driver 'Examination (written) 10 
Passed Government test (GED) 26 
Passed Naturalization test • 9 

.Kntered Nurses Aide Training 

Students who have taken GED (Scores not rec'd) AH 

0 

Notn: P«ruont bused on 342 student>) * « 



Percent 

10.8% 
3^2% 
2,9% 
7.6% 
2.6% 
.6% 

14.0% 



ERIC 



V 



/ 



PROJECT HOMEBOUND 



Students 
Percent 



Stvxdente 
Percent 



Students 
Percent 

Students 



Percent 



Students 
Percent 



Students 
Percent 



Under 19 



Age Group 
20^29 30>39 



30>59 



60-0ver 



9 
N/A 



55 
18% 



96 75 
31% 25% 
' 0^*^^ Level 



15% 



8 



25 

10 / 11 



11 



6ii 



7 0 5 7 7 2 15 21 7't 58 

k% 2% 0% 1% 2% 2% 1% 3% 7%" 2k% 12% 21% 

° Area 

Hod^l Neighborhood Area Non«Hod»3:> NelRhborhood Area 



58 
12% 



190 
-62* 

117 
58* 

75 ' 
2k% 



Active. Students 



Drop-OutB - AccompiiahaentB 



N/A 



Butte 



Birthplace ' 
Montana 



116 
58* 

76 
25*. 

itO 
15* 

Non<-Montana 



10 
5* 

12 



19 
7* 



Foreign 



29 



as 

29* 



\W%- 



' 87 
29* 



58 • 
19* 



V 



Sex 



Students 
Percent 



Students 
Percent ' 

Students 
Percent 

Students 
Percent 



Students 
Percent 



October 
-November 
December 
January 
February" 
March 



Male 

107 

69 

23% • 

38 
.12% 



Female 



199 

Active Students 

12k s 

Drop^Outs and Accomplishments 

• ; 23% 

• i 

t 

Welfare Students 

7% ^ 



He.xi can-American 

32 



Hinorri ty Qroupa 
t \ 
Ameijican Ihdiauia 



19 

1 

Inatructi Kn and ClaBBee 
Hou ?8 

458:05 

657 '-fO 

524:90 ^ 
1038:15 
1354:00 



5909:^5 




ERIC 



Spanish-American 
11 
h% 

y 

' Clasaes 

167 
226 
197 

' '370 
■ 490 , 
■538 

2038 




r 

TOTAL STUDENTS . 



Age Group 





Grade 


N/A / 


1 

Under 


20-29 


30-39 


40-49 

■ — - — 


50-59 


Over 

ou 


Total 


P'ircent 




N/A 


/■ 

/ 




1 


4 








11 


3.2 




0 


/ 

. / 




1 

• 


2 

- -■ - 


1 

- 


1 


^ 3 


ft 


2.3 




1 


/ 






— 




i 

i , 

t 




0 






? / 










1 


\ 

...L 




3 


.9 




/ 


* . - - - 




? f 


3 


1 


/ 


1 




7 


2.1 




U 





' 




4 




1 





9 


2.6 




5 









2 




1 




3 


.9 




6 




2 


6 


3 


3 




3 


17' 




/ 


7 - 





3 


8 


3 


5 


1 


2 


\ 


A 7 


/ 






9 


27" 


12 


17 


% 

13 


1 


79 


21 1 




9 


1 


8 


lA 


12 


5 


3 










10 


^1 


25 


24 


17 


4 


2 


1 








11 


1 


15 . 


19 


6 


2 


1 







12 9 




IP 




1 


6 


10 


2 


2 




21 






ToLul 


10 


63 


111 


78 


44 




11 








Percent 


2.9 


18.A 


32.4 


22.8 


"•; 

12.8 


7*6 


3-r 




100 



I 

er!c . , ^ ^''^ 



